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Abstract 
 
Immigrants and sojourners arriving to Canada represent the cohorts of additional language learners whose experience of cultural and linguistic 
adjustment evokes a wide range of discomforting reactions typically accompanying the act of displacement from the home country. Application of 
psychoanalytical theories provides an additional perspective on the causes of these reactions as well as the personal inhibitions blocking the 
successful accommodation in the new environment. The sense of the perceived self that accounts for how the learner feels connected to the target 
linguistic and cultural environment may be the key component of such process. This paper discusses the themes that emerged in the 
phenomenological study conducted by the author in 2009 in the University of Manitoba, which addressed the transformative role of the language 
ego (Erhman, 1993; Guiora et al., 1972; 1980) on the process of the learner’s identity development in the new cultural and linguistic milieu.  
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1. Context of the study 
 
Migratory behavior, in addition to its literal sense of physically moving from one place to another, can be regarded as one of the 
most transformative exploits of the human experience and dynamic instances of social action.  The everyday circumstances of 
populations categorized as immigrants1, present a reality most saliently signified by a notion of displacement.  Linguistically, words 
derived with the prefix dis- have the meaning of reverse or opposite action, and of what adheres to the multipurpose semantic 
aspects of “not” (Bauer, 1983) that is, the semantics of absence.  Although not totally synonymic, immigrant and diasporic both 
associate actions of movement as “human displacement… encompassing forced or voluntary migrations” (Yon, 1999, p. 8).  
Dispersed in space, disconnected from homeland, and disrupted from an originally presupposed existence, immigrants undertake the 
strenuous task of building or restoring their living space in the virtual absence of real or imaginary home, home culture, and “home” 
language, despite all the discontinuities of such pursuits.  
This disconcerting experience of immigration is particularly connected to the refreshing nature of alternate temporality.  As 
exciting and adventurous as this endeavor in displacement may be, the hopes that contemplated changes will bring about positive 
results may easily be dashed by many trivial matters that unfold in the course of dramatic developments of a person’s new life.  
Most significantly, the arrival’s poor psychological preparedness for an inferior position in a guest-receiving country seems to play a 
critical role in transforming the hypothetical possibilities into failed tests in real-life situations.  
Paradoxically, “culture hides much more than it reveals, and strangely enough what it hides, it hides most effectively from its 
own participants” (Hall, 1973, p. 30).  It is not until the first disappointments arise from direct contact with the host culture and new 
modes of socialization that the cohort in question discovers uncomfortable truths when questioning pre-existing expectations 
                                                
1 To avoid repetition, immigrants will be used as a broader term, to refer to immigrants and sojourners like international students 
who stay in the host country for more than 3-5 years, due to a close similarity in how the process of linguistic and cultural adaptation 
takes place. 
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regarding harmonious self-realization in a new society.  Comparisons between the home culture and that of the hosts contribute to 
perplexity rather than confidence.  A widely-advertised, simplistic perception of culture as a stereotyped commodity or service, as 
well as a lingua franca as a convenient tool for intercultural communication, sooner or later approach and even attack the 
newcomer’s deeply-rooted sense of self that is profiled by her mother tongue and home culture. 
New arrivals cannot but be dislocated from their comfort zone as a result of these misinformed assumptions regarding cross-
cultural communication.  When their initial innocent hope of a stress-free adjustment is lost once a number of covetable items are 
not readily attained, the arrivals develop a wide range of adverse reactions, such as anxiety, confusion, frustration, fright, 
embarrassment, disappointment and aversion—in short, deep emotional discomfort (Arnold, 2002; Hoffman, 1989; Markus & 
Kitayama, 2002; Matsumoto, Yoo & LeRoux, 2010; Pavlenko, 2005; Valdes, 1986). 
The semantics of lack, absence, displacement, discomfort, even fear of the Other, which is characteristic of the immigrants’ 
circumstance, resonates strongly with the referential concepts of psychoanalytic theories describing challenging human experiences. 
This observation prompted the author to attempt to build a bridge between language learning and cross-cultural communication and 
psychoanalytic perspectives as a means of understanding the complex range of lived experiences of immigrants.  
To do so, this author drew on conceptions of the ego and symbolic in the psychoanalytical theory of identity and the role of 
symbolic interpretation of objects expressed through language in ego formation (Burke, 1989; Freud, 1962; Klein, 1948; Kristeva, 
1991, Lacan, 1968, Meissner, & van Damm, 1978).  In addition, approaches to identity development in SLA theory and practice 
(Ehrman, 1993; Ellis, 1991; Griffiths, 1991; Norton, 2005; Spolsky, 1998) as well as the role of affect and emotions in SLA and 
intercultural communication (Arnold, 2002; MacPherson, 2005; Paige, 1986; Pavlenko, 2005) were also salient in this project.  
To elucidate the role of the conscious (and unconscious) in the process of linguistic and cultural adaptation, phenomenology was 
employed as a reflective framework to study the essence of consciousness in a newcomer’s firsthand experience (Heidegger, 1971).  
The author conducted a phenomenological study on the role of language ego, a term coined by Alexander Guiora ( 1972; 1981; 
Guiora, Acton, Erard, & Strickland, 1980) to describe an agency believed to belong to both the conscious and unconscious domains.  
It is presumed to be the foremost cause of personal inhibitions and adverse reactions, blocking not only new language use but also 
effective integration into a new setting.  This phenomenon is assumed to be a major contributor to the identity conflict that EAL 
(English as an Additional Language) learners may experience: they underestimate the symbolic value of the language forming 
identity of the learner, or more specifically, the agency of selfhood responsible for the development of a sense of belonging.  The 
language ego can be viewed as an agency responsible for higher/lower effectiveness of SLA based on its qualities of 
adaptability/non-adaptability, flexibility/non-flexibility, submission/resistance, openness/closedness and tolerance/intolerance of 
ambiguity (Ellis, 1997; Erhman, 1993; Guiora, Beit-Hallahmi, Brannon, Dull, & Scovel, 1972; Landis, 1970; Pavlenko, 2005; 
Valdes, 1986). 
This paper discusses multi-dimensional aspects of the role of language ego and mechanisms of ego defense related to language 
learning and cross-cultural adaptation as they emerged in the study carried out at the University of Manitoba, Winnipeg, Canada, in 
2008-2009 by the author.  The study involved interviews and autobiographical narratives of EAL learners, including immigrants, 
who shared an interest in inquiry into the interaction of self with the new language and culture 
 
2. Study premises and purpose 
  
The main premise of the study is an assumption that when a learner engages with multi-dimensional aspects of the new language, 
she soon experiences an urge to reshape her identity based on the new condition. In order to succeed, the learner has to perform 
diverse language tasks.  The use of the second or additional language, even in its developing stage, is similar to that of the first 
language: not only is it a tool for both subjective expression and communication with others but it also needs to be much more than 
that.  The additional language is a door to the socio-cultural world of a different Other, an English-speaking Other who thinks, 
socializes, and behaves much differently from the members of the linguistic and cultural group that the learner originates from. That 
new Other acts in accordance with the language shaped by her corresponding culture.  The task of communication thus doubles, 
challenging the rapid development of the learner’s sense of affiliation with the new domain of her functioning.  The easiest way to 
come to terms with a difference is to tolerate it, accept it and practice similar patterns.  Not surprisingly, when individuals spend 
sufficient time in the country of the target language, one of the first things what they do is to imitate the gestures, intonations, facial 
expressions and posture of the hosts (Kupelikilinc, 2003). 
More complex psychological reactions may progressively follow, for instance, behavior and other personal responses may vary 
depending on the language used, as it happens with bilingual people (Edwards, 1995; Kupelikilinc, 2003; Pavlenko, 2005).  The fact 
that linguistic formulation of experience includes sensory perception as well as intellectual processing (Vygotsky, 1962) and is 
closely attached to the socio-cultural language realities (Paige, 1986; Valdes, 1986), has led to speculation concerning the role of 
language ego, to describe a personal filter that unavoidably influences learners’ capacities to absorb and adapt to the new linguistic 
reality.  In view of the insight that language acquisition precipitates identity conflict as language learners appropriate a new identity 
along with their newly acquired competence, it may be further presumed that the language ego is an agency which enables learners 
either to lower their inhibitions or, in marked contrast, to raise them, and thereby impede success (Brown, 2000).  
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In order to remove the barriers created by personal restraints in learners, educators need to know the mechanisms behind such 
restraints.  The purpose of the study was to explore the phenomenon of the language ego, and specifically the extent to which it is 
accounts for the identity dynamics in language learning and cultural adaptation.  Although the patterns of transformative processes 
in learners can vary, similar stages of intercultural adjustment (Grove & Torbjorn, 1985; Matsumoto, Hee Yoo, & LeRoux, 2010) 
may be observed across the board.   
 
3. Method, participants and research design  
 
The proposed study was guided by the following questions: a) How does additional language learning affect the learner’s sense 
of self in the cultural context of the target language? b) To what extent do language learners retain their L1 identities and tend to 
develop L2 identities? Do they develop L2 identities at all? How do those two (three, more?) identities overlap? c) How valuable are 
psychoanalytic theories in the analysis of the language learning experience? These questions obviously called for the personal 
stories of EAL learners who had been living through language learning experiences.  Moreover, the study of common experiences 
often suggests that “the best place to start is with one’s own experience” (van Manen, 2000 p.49). Clearly, issues related to identity 
dynamics in light of language ego phenomenon are complicated, individually-oriented, unstable, and controversial, and hence hardly 
subject to any straightforward research measurement. Only described as and through learners’ perceptions can the target phenomena 
be dealt with in relation to the effects of the transformative processes which occur during adaptation to and adoption of the new 
environment. These considerations led to the design of the study as a qualitative inquiry which would employ hermeneutic 
phenomenology (van Manen, 2000) as its basic approach to guide the exploration. The prioritization of situatedness and a higher 
legitimacy of subjectivity in phenomenological interpretation of individual experience (Kelly, 2000) that most significantly appealed 
to the author’s sense of how the investigation could best be pursued.  
Another important framework employed in the proposed study was autoethnography (Bennet, 2007; Sparkes, 2000) based on 
participant-oriented research (Herda, 1999).  Because the study was based on the interpretative insights into the lived experiences of 
the language learners, it was this cohort of learners that formed the participatory body of research.  
Participation in the project was voluntary: four former EAL students taking the pre-university language program agreed to 
participate in the study.  At the time of the study all participants had had several years of additional language learning experience in 
the home country and several terms of studying language in the AEPUCE program of the University of Manitoba.  A fifth 
participant was added when one of the four students scheduled for an interview came with her friend, also an international student, 
who volunteered to join the group.  After some consideration, the author, as an immigrant and language learner herself, decided to 
include her own personal narrative addressing issues related to the target phenomena, thereby bringing the total number of 
participants to six EAL learners.  Despite the author’s participation perhaps lending an initial impression of a somewhat biased 
investigation, this fact could actually be considered an advantage rather than a disadvantage. For one thing, the researcher could 
better understand the stories of the participants; for another, the researcher’s personal experience could be different from the 
experiences of other participants, thus adding to the diversity of the lived experiences explored in the study. 
The six participants—who chose study names to preserve confidentiality—were identified as follows: two female learners came 
from China (Lily and Xiaoran Li); one male came from South Korea ( Taewoo Kim); one female learner came from Brazil (Esther), 
one female learner came from Iran (Sahar) and one female learner came from the Republic of Moldova, Eastern Europe (Alice). The 
participants all reflected on their experiences of additional language learning, focussing on how such experiences influenced their 
sense of self.  In terms of the study design, interviews were determined to be an appropriate method of asking the respondents for 
their opinions and impressions (Valenzuela & Shrivastava, 2003), because an “interviewer can pursue in-depth information around 
the topic” (McNamara, 1999, p.2), thus, interviews constituted the major data source for the study.  
When one of the participants, Esther, mentioned that she had a reflective diary describing her challenging experiences in coming 
to Canada to pursue her academic goals, narrative as a second genre of data collection was considered and then implemented as an 
element of the research design. Besides offering triangulation, it also provided more authenticity and even intimacy to the 
participants’ stories.  Narrative seemed to offer a more appropriate format to construct a life story since participants were not 
constrained in the same way as by the time limits of an interview.  Moreover, the author, a volunteer participant and insider in her 
own study, chose narrative—a format corresponding to a type of self-interview to tell her own story. 
All interviews took place at the University of Manitoba campus within the period April to July 2008. The one-hour length audio-
taped individual interviews with five of the participants posed questions that were mostly open-ended. The participants were asked 
about their lived experiences in the new milieu, particularly how they felt and viewed themselves in the new linguistic and cultural 
setting: What were your main experiences during language learning? When you feel challenged by the new language, is there 
something inside you that resists learning and using a new language? How do you view yourself when using your first language and 
using English? Have you ever observed that when you speak another language you do something differently: say, you start using 
some gestures you never used before, or you think differently? 
 
 
  4. Findings/Study implications 
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      Language ego defence: A blessing or a curse? 
 
        Data analysis suggested a number of findings related to the transformative influences of language learning on the 
participants’ sense of self. The participants provided evidence confirming direct and indirect manifestations of the language ego 
phenomenon in their lived experiences in the English-speaking academic or professional environment. 
      Themes that emerged in the interviews and narratives were as follows:  Patterns of personal response to the new social and 
linguistic setting; Perceptions of culture of the target language; Essentialization of otherness; Impact of language learning on 
perceptions of self; Impact of language learning on perceptions of general personality development; Transformative role of 
symbolic of the new language; Development of defence: Strategies of personal adjustment. 
      The effort to apply psychoanalytic paradigms and language learning theories to the evidence collected offered an unorthodox 
dimension to the target topic, providing an anticipated novelty to the phenomenon explored. The primary research question 
investigating the transformative influence of the additional language acquisition on the learner’s sense of self, branched into a 
number of related questions which were addressed to the participants, asking them to describe their English learning experiences. 
The findings can be presented in two categories: 1) the participants’ views of their sense of self in learning an additional language; 
2) the mechanisms of linguistic and cultural adaptation: aspects of the language ego defence. 
 
             The participants’ views of their sense of self in learning an additional language 
 
         This study suggests that the causes of the participants’ immediate negative reactions related to linguistic and cultural 
immersion in the new milieu do not derive solely from the material plane. Rather, the resource allocation problems and inter-group 
conflicts, with all the subsequent minority-majority intricacies (Nord, 1984), can be interpreted as effects of the arrival’s diminishing 
chances of developing a sense of belonging and of building that new virtual space of her existence that had been a primary 
motivation to immigrate.  The difficult and uneven adaptation to the new setting and the emergence of hidden hostilities to the host 
culture and language in its ideological and cultural representations are due to the participants’ inadequately controlled mechanism of 
psychological defense. The phenomenon of the language ego (Erhman, 1993; Guiora et al., 1972; 1980) accounts for the 
development of many inner complexes paralyzing the ability of the language learner or a newcomer to constructively release 
personal inhibitions.  The multiple manifestations of the language ego can account for the stinging sensations of inadequacy or “the 
disquiets” of the self lost in struggle with the unknown, whether it be decoding the new linguistic or the new socio-cultural context. 
     Each participant confirmed that the acquisition and use of the additional language in the social context of the host culture 
engendered transformations in their self-perception, with the intensity and quality of those perceptions varying with the learner’s 
individuality.  Upon being asked how they viewed themselves when using English, five of the six participants said that often they 
felt as if it were another person speaking or writing.  When asked if the additional language had influenced them, almost all 
participants responded positively.  To exemplify, one participant, Taewoo Kim, indicated, “Last year I went to Korea and some of 
my friends said my behavior is different. [They said] I am almost like the one who is from different culture” (Galetcaia, 2009, p.93).  
In the similar vein, another participant, Sarah said, “I think learning a new language made a different person from me”. (Galetcaia, 
2009, p.93). 
     Yet the characteristics of that “new” person occupied opposite ends of the spectrum: while some participants said they felt 
more sociable as well as more tolerant of the Other’s differences (Taewoo Kim, Sarah, Lily), the remaining participants described 
how they became anxious, shy, or unduly restrained by certain rules observed in the host culture, or even traumatized by the critical 
reactions of the Other.  The latter group also described how their sense of self was diminished by not being able to express 
adequately their thoughts and feelings (Esther, Alice, Xiaoran Li). To elaborate, Xiaoran Li’s perceived herself becoming more 
assertive, aggressive, and ambitious.  When directly asked whether the new situation had introduced something new into her 
personality, she said: “Yes, it made me more … (searching for a word) ambitious, yeah, I think so” (Galetcaia, 2009, p.95). At the 
same time, she found it difficult to clearly indicate what caused such new sensations about herself: while she consistently referred to 
how angry and assertive she started feeling in the new linguistic setting, she did not directly connect it to her use of English. When 
asked whether she thought she might keep the newly acquired qualities on returning to China, Xiaoran Li said that she most 
certainly would. By all accounts, the characteristics of her English-speaking identity had transpired as a result of some inner defence 
on encountering challenging or unusual events during her studies in Canada. Yet it was hard for the learner to clearly identify what 
actually stimulated her to become more aggressive, for instance, cross-cultural discrepancies or language-related causalities. 
       Despite the difference in the patterns of psychological response to the influence of L2 and the corresponding cultural 
variances, some general patterns are evident and resonate with the proposed theories of intercultural communication and cultural 
marginalization (Bennett, 1998; MacPherson, 2004; 2005). In accordance with these theories, the participants can either be 
described as constructive marginals—ones who easily adopt the new cultural norms and overcome cross-cultural barriers (Taewoo 
Kim, Sahar, Lily), or as encapsulated marginals—those who dramatically struggle with the new linguistic and cultural challenges 
(Esther, Alice, Xiaoran Li).  
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      Thus, it appears that the participants viewed themselves differently when using the additional language in the new academic 
or professional environment than when using their first language. The newly discovered personal qualities fell into the diametrically 
opposed categories: those of empowering the sense of self (related to personal growth: building self-confidence, sociability, 
tolerance to differences, etc.) and those diminishing the sense of self (related to anxiety, tension, inferiority, and inadequacy). This 
distinction emerging from the study offers particularly interesting data to refer to in the analysis of the language ego phenomenon 
from the psychoanalytic perspective.  
 
The mechanisms of linguistic and cultural adaptation: Aspects of the language ego defence. 
 
From the psychoanalytic perspective, the learner’s encounters with the socio-cultural world associated with L2 may invoke deep 
inner conflict and rejection of the host culture, which in psychoanalytic teachings are described as anxiety (Klein, 1975), ego 
conflict (Freud, 1962), and abjection (Kristeva, 1982, 1991). The pressure of the dominant primary structures, namely the learner’s 
mother tongue and her culture associated with the use of L2, add drama to the experience. To use psychoanalytic terms, the learner 
of an additional language has to depend on the figures of authority (A. Freud, 1946; S. Freud, 1962) presented in the new cultural 
milieu; what makes the experience more discriminatory—yet also energizing—is the ego ideal interference responsible for 
following the rules and standards of desired behaviour. As a result, a wide range of inferiority complexes may develop, thereby 
diminishing the learner’s confidence.  
To expand on this idea, the negative individual responses to the host culture may be transferred to the language, while the 
projections of too much dependence on that same culture may be attached to the first bearers of the language—primarily EAL 
educators.  Under this condition, such significant dependence on their teachers may further deteriorate the learners’ confidence and 
aggravate their felt linguistic inferiority through higher levels of anxiety, conflict and abjection. 
The period of the “symbol formation” or penetration into a vast spectrum of the new language can spar quite a prolonged time 
period.  Consequently, the learner’s mind can be trapped in the state of being neither here nor there, adding to the feeling of surfing 
back and forth across the borders of both cultural domains, essentially being “nowhere” or abjected (Kristeva, 1982, 1991). 
Evidently, due to her conscious and unconscious affiliations, the learner has to drift along the boundaries of two cultures using 
the target language by filtering incoming information and developing the mechanism of defence, or self-adjustment (Freud, 1962; A. 
Freud, 1946) to eliminate the suppressive affect. In order to preserve her self-image, the suppression coming from the afflicting 
agent is resisted in the form of aversion to the host culture and L2, (English), as its agent.  This is consistent with what MacPherson 
(2005) concludes: “If the threat is significant, the students may resist the new culture and language and lose the opportunities it 
affords; if they succeed, they may lose their sense of being embedded within a particular community, history and place” (p.53).  
      This discomfort triggers the mechanism of ego defence which operates in the two alternating modes of psychological 
adjustment: the extension and contraction of ego boundaries. Extension takes place when the learner is actively constructing the 
symbols of the new language and culture, helping her to develop an affiliation with the desired context and to feel adequate, while 
contraction or introspection takes place when the learner’s self is struck by its failures and hence “shuts down” to take a time-out 
necessary for change. In that case, the subsequent passive or active search for strategies to better adapt to the context results in the 
accumulation of new energy.  Essentially, these modes of ego defence provide the learner with the tactical and strategic options of 
turning failures into successes. In this regard, the research findings are consistent with the view of language as Symbolic Action 
proposed by Burke (1989): as symbol-using creatures, humans employ language not “as an opaque object through which events are 
perceived”, but as a primary action itself, because “How we talk, think, and conceive is a distinctive part of human action. It affects 
what we experience and what we do to others in communication” (p.8). 
In addition, a strong referential relationship between the mother tongue and a figure of mother as described by Amati-Mahler, 
Argentieri, & Canestri (1993) found its justification in the study when participants confirmed a sense of suppression felt as their 
“torn” self—torn between the influence of the mother tongue and home culture on the one hand and the new language and host 
culture on the other. To specify, five of the six participants described their linguistic experiences as the cause of deeply seated inner 
conflict accounting for a wide range of discomforting emotions—anxiety, fear, and depression—and denser feelings of being judged 
negatively, misunderstood, and controlled by the Other, that is the hosts of the receiving country.  This stance attests to 
transformativeness as the fundamental characteristic of the language learning experience.  It is precisely the continuous negotiation 
over one’s sense of the new reality and the search for where self belongs in this reality that creates the “constructive drama” of such 
circumstance.  It is what Adler (1998) describes as living “on the edge of one’s thinking, one’s culture, one’s ego, [living] with 
tension and movement” (p.228). 
By all accounts, the role of the language ego phenomenon—emerged in the study as an inner filter responsible for defence 
against the challenging milieu, restricting or unbinding the learner’s capacity to better adjust to the surrounding circumstances—is 
twofold.  On the one hand, it regulates the process of intercultural diffusion, tending to preserve and vindicate the core 
characteristics of selfhood formed under the influence of the home culture and mother tongue; on the other hand, it stimulates the 
learner to identify and question her ego boundaries, calling for their extension to better connect to the symbolic of the additional 
language and its culture. 
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5. Conclusion: From ego defense to ego renewal 
 
In conclusion, the appropriateness of applying psychoanalytic paradigms to SLA and cross-cultural interaction has been 
confirmed by the study.  Seen earlier as purely psychoanalytical concepts, the agencies of ego, ego boundaries, abjection, the 
figures of suppression (e.g. the Other), when bridged with SLA theory, provided an additional perspective to examine and interpret 
the phenomena in question. Due to the predominantly theoretical nature of the research, its findings can hardly be transferred 
directly to an EAL classroom; nonetheless, the study is not without its practical value.  The processes within the learner’s self as it is 
immersed into a linguistic or socio-cultural environment, as well as her development of a sense of belonging to that environment, 
are a matter of practical importance.  The more we know about the phenomena explored in this study, the more effective assistance 
can be rendered to those in need. It is enough to mention that awareness of the complexity with which the learner experiences the 
process of language acquisition, will provide educators with a deeper understanding of and connection to the world of the learner, a 
world largely influenced by her culture and the symbolic value of her first language.  The question is whether the culture of the 
additional language will become close and important to the learner through that experience. Or will the learners, immigrants and 
sojourners never avoid a feeling of rejection and subsequently resistance, feeling nothing but hostility to the host culture?  
Hopefully, the more understanding there is of the phenomena discussed here—understanding that is integrated into the EAL 
instruction of international arrivals—the more balanced will be the control of the ego defence mechanisms practiced by the affected 
learners. It is the author’s hope that the learner’s effort, resulting in extension of the ego boundaries, will be rewarded by the 
accomplishment of the main goal: more effective adaptation to her new place of living.  
For that reason, the current study is believed to stimulate educators, learners, and researchers: 1) to search for a qualitative 
understanding of the learner’s perception of self using English described by learners themselves; 2) to be curious about the language 
ego role in identity transformative processes; 3) to look for ways to connect the research findings with EAL classroom 
practice/student counselling/teacher-training programs and to encourage educators’ awareness of the multiple patterns of cultural 
adaptation; and 4) to review the newcomer orientation literature so as to sufficiently address the complexity of experiences that 
newcomers have to face in their receiving country to avoid superficial representations of cultures, which lead to the stereotyped 
essentialization of “the other” instead of realistic dialogue calling for mutual effort toward the construction of a national identity.  
After all, educators—who provide a first point of contact as they welcome arrivals to the country of their adventurous enterprise, 
and who should serve as figures of genuine support rather than of suppressive authority—are instrumental in turning the event of 
migration from a paradigm of displacement and disillusionment into its opposite, the renewal and regeneration of the mind seeking 
for a place of belonging, thus transforming the existential semantics of migration and diaspora—absence—into that of presence. 
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